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2018 annual report to the community

Site context and highlights
John Hartley School is a Birth to Year 7 School situated on Peachey Road, Smithfield Plains. It is a unique site with modern,
purpose built facilities catering to the education and care needs of a broad range of students and their families. The school is co
located with the John Hartley Children's Centre. Staff across the school, work collaboratively to provide learning environments
which foster high expectations and programs which engage all students.
In 2018 the school began with an enrollment number of 583 students this built to 594 over the school year. We established 26
mainstream classes from Reception to Year 7 and 2 Department for Education Special Classes. The student population is very
diverse with 14% of our students from non English speaking backgrounds and 15% of Aboriginal background. We have approx
15% of our students with a Negotiated Education plan and 75% are eligible for school card.
We continued to support a group of early career and new graduate teachers. We also had some more experienced teachers
join our team. Many of our School Support Officers remained in their previous roles in supporting student learning either
individually or small group and office staff. We also had SSOs join us during the year. Leadership positions in Early and Primary
Years, Wellbeing, Learning Design, Assessment and Moderation and Learning Technologies were all finalized.
Pupil free days including both school based and partnership provided staff with valuable and current learning. Staff
Performance Development plans and meetings assisted us to tailor to individual or year level needs.
STEM began to take a stronger shape this year with 2 teachers participating in a structured learning program with teachers
across the Department in Technology. Our Science teaching team also began to incorporate more resources and elements
from STEM. These teachers indicated higher levels of engagement of students in learning was clearly evident in their lessons.
Our staff led programs and projects to Value Add to student learning. The second year of ‘Engineer in Residence’ with Year 7
girls occurred with significant learning and social outcomes for the 10 students who participated. The project culminated in a
regional sharing day where the students were presented with the 'values' trophy for their work. A cross age 3D printing project,
LOTE Reading Challenge, Choir and various excursions and camps occurred.
The Children's Centre Pre School, Occasional Care and various programs to support families with young children were
extremely well attended and often utilized to capacity. The school dental clinic is now established within the Children’s Centre.
Student sponsorships, 2 nights of Learning Club, an 8 week ‘Boys Biz’ program for Years 6 and 7 boys and Banana bites – a
program to support students with differing family structures were all supported by the Smith Family and Anglicare. Staff
continued to build strong partnerships across the Children's Centre and the school.
Early Years staff including Reception and Preschool continued with the Peachey Partnership project looking at transition
processes. A daily play session with intentional learning was implemented for all reception students and the development of an
additional seating area outside Building 6 was created. Work began on implementing this work across the Early Years. A group
of staff participated with our partnership schools in a series of workshops with an Occupational Therapist looking at the use of
OT strategies to enhance learning.
Transition for our students and families moving from preschool into reception was again very positive with many families
indicating they felt included and comfortable with the move into school life. Orientation visits and meetings continued to be
tweaked to cater for the needs of all families.
Year 7 school leaders worked with staff on projects that increase student connection with school – ‘designer’ bins, a mural and
a revamped garden area were among the projects. Students participated in Harmony Day and Reconciliation, Book Week,
Sports Day, SAPSASA events and carnivals and the Premiers Reading and Be Active Challenges. A significant highlight for the
year was the Colour Fun Run where money was raised to support active learning at the school. There was a huge number of
families in attendance on the day. The end of year Concert and the Year 7 Graduation were, once again highly successful
events.
We completed another highly successful year at John Hartley School. A steady stream of new enrollment inquiries continued
during the year - many stating that they were inquiring due to the positive reputation of the school in the local community. Our
hardworking and committed staff were well supported by a strong, cohesive leadership team and students and families who
value their effort and the outcomes of their work.
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Governing council report
Each New Year begins with a buzz of excitement and a mix of emotions for students, parents and caregivers. I am always
pleased to hear feedback from our school community about how well students have settled in and supported by all staff at John
Hartley.
Years 1-6 took part in swimming lessons in weeks 2 and 3 of Term 1. The reception classes attended swimming lessons in
Term 3. This allowed them to settle in to school routines during the beginning of the year. Many parents expressed to
Governing Council members that this was a great success.
Two Governing Council meetings were held each term during the year. These included information about curriculum and policy
developments, learning data and reports from leadership staff, Children’s Centre leader and teaching staff representatives.
The OSHC program for Term 1 was run by Camp Australia. With the contract for Camp Australia due to expire, the tender
process began with Happy Haven being the successful applicant. Happy Haven began OSHC in Term 2, operating before and
after school care.
The Children’s Centre continued to support families with Occasional Care, Playgroups, Preschool and a range of community
programs. A particular highlight was a one day Pop-Up Op Shop, opened to the whole community.
The Northern Area Choir Festival again proved popular with students from Year 5-7 participating. The choir practiced weekly,
with great commitment from staff and students. John Hartley was proudly represented again by our students and the event was
well attended by families and staff.
SAPSASA continued to be well attended by our students in a range of events held throughout the year. Our students took part
in the Colour Run for the first time. It was a great success, with students raising approximately $7,800. Sports Day, Book Week
and the End of Year concert were also major celebrations, with high attendances.
Regular Fundraising meetings were held throughout the year. Mother’s Day and Father’s Day stalls are always popular and well
attended by students. A school disco was held in Term 4 with great success. A new seating area outside Building 6 is just one
example of results from Fundraising.
It has been an honour to be Governing Council Chairperson for 2018. I thank all staff and Governing Council members for their
continued support.
`
Bonnie Joyce.
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Quality improvement planning (preschool)
This year, the Children’s Centre team was led through a self-assessment process and identified improvement opportunities in
three areas of the National Quality Framework. The Learning Design, Assessment and Reflective Practice Preschool Pathways
initiative has been the driver for Children’s Centre closure days and staff meetings. Drawing on the diverse skills of staff,
closure days have focused on planning and assessment for learning and have influenced pedagogical conversations and
practice. Opportunities have been provided for staff to reflect upon the learner involvement scales of the Respect, Reflect,
Relate resource.
Educators were also supported by professional mentors to engage with using the tool, which increased their confidence in
noticing, documenting and reflecting on children’s learning and the connections to the cycle of planning.
Children’s Centre programs and services continue to be well accessed and are a source of support for many children and
families. In particular, the playgroups and baby massage programs are very popular and provide opportunities for families to
enhance social connections and support their child’s development.
The Partnership Group has played a central role in maintaining the Children’s Centre’s reputation of supporting the
development of inter-agency connections. The group has achieved a number of successes including membership of new
agency representatives and the development of a robust philosophy statement. The opportunity to participate in this process
was extended to families and information gathered contributed to a ‘wordle’ that is proudly displayed in the Children’s Centre
entrance. Development of the statement has strengthened our commitment in working collaboratively to support children and
families.
Strategies such as monitoring the turnover of flyers and placing additional pamphlet displays in the consulting room and
preschool settings has supported our aim of providing families with increased access to information about children’s learning,
programs and services. This has also supported the implementation of sustainable practice.
The ongoing involvement in the Transition and Wellbeing project has inspired conversations that have resulted in the
implementation of family centred transition processes and strategies. This has increased the number of families contributing to
transition processes, and educators across Preschool and Reception are now working collaboratively. Moving into 2019, the
goal is to continue building on the work initiated from the Project and extend collaborative conversations and practices across
the school.
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Improvement planning and outcomes (school)
The site improvement plan for 2018 documented 4 main priorities of the school - literacy, maths and numeracy, embedded
Learning Technologies and framed by Student Well being. Each priority had a strategic plan with targets to be achieved. Key
staff led the implementation of the site plan and all staff were allocated to a priority area to drive improvement. Staff meetings,
PLCs, year level meetings and Pupil Free Days were used to plan for and monitor the drive towards improvement across all
priority areas.
Year level teams were released together to meet with relevant leaders and line managers to focus on and monitor learning
achievement of cohorts of students, set priorities and targets, plan for future learning including the embedding of learning
technologies. These meetings also included aligning student achievement targets with individual Performance Development
Plans.
A major driver for improvement the Senior Leader in Moderation and Learning Design continued to work with teachers
individually and in year level groups on developing engaging learning programs with effective pedagogies and then modelled
this in classes. Assessment and moderation was a strong theme within this and any whole school work. The Senior Leader
continues to monitor and build the spread of staff using engaging learning design intentionally.
An Early Years professional learning and speech program was implemented under the guidance of Department for Education
Senior Speech Pathologist. Reception students were assessed regularly to monitor their progress with the oral language and
speech targets set for them at the beginning of the year. Oral language results using the OLA assessment indicate a
significant number of students reaching higher levels than in previous years.
With the completion of the Wellbeing in Transition project and the resultant intentional play implementation the staff were
closely monitoring the oral language development of reception students. Early results are indicating higher than normal results
for reception students after a year at school – this will continue to be a priority for Reception and Year 1 students in 2019.
Professional Learning Communities (PLCs) were established across the site with small groups of teachers exploring the
embedding of learning technologies together. Intensive learning and then structured sharing to all teaching staff occurred in a
range of areas. The work of the PLCs resulted in increased engagement of students across all year levels as well as the
embedding of learning technologies across the school.
Teachers and leaders continued to up skill with the use of Scorelink, PAT Resources and NAP and PAT Tracker as our main
collection points of student achievement and analysis. Gaining confidence with entering results of the full range of student
learning assessments and an analysis of these in year level teams were regular topics for meetings.
Intensive ongoing and end of year reviews in whole staff meetings, as well as leadership led Year Level meetings enabled all
teachers R-7 to drill down into student achievement by year level in NAPLAN, PAT R&M, Running Records and the Oral
Language Assessment looking at standard reached and distance covered. Teachers focused on strategies and research
based pedagogies that had worked for particular groups of students. Key questions including ‘how did we know we were
successful?’ then informed our planning for 2019.
Processes for all leadership and teachers to triangulate data with PAT, NAPLAN and ACARA to inform planning will become a
priority in 2019 along with our SIP goals relating to Writing improvement across the school, Reading Comprehension in Years
R-3 and place value in number in Years 3-7.
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Performance summary
NAPLAN proficiency
The Department's Standard of Educational Achievement (SEA) is defined as children and young people
progressing and achieving at or above their appropriate year level. For NAPLAN, this is students achieving in
proficiency bands one or more above the National Minimum Standard for Reading and Numeracy. The graph
below identifies the percentage of non-exempt students enrolled in the school at the time of NAPLAN
testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the Department's
SEA for Reading and Numeracy.

Reading

Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.

Numeracy

Data Source: Department's special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, September
2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than
six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2016 to 2018 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

22%

16%

25%

Middle progress group

46%

62%

50%

Lower progress group

32%

21%

25%

Data Source: Department's special extract from Student DataWarehouse, September 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

30%

26%

25%

Middle progress group

40%

42%

50%

Lower progress group

30%

32%

25%

Data Source: Department's special extract from Student DataWarehouse, September 2018.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. Due to rounding of percentages, data may not add up to
100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2018

72

72

16

6

22%

8%

Year 3 2016-18 average

71.7

71.7

13.7

4.7

19%

7%

Year 5 2018

59

59

9

2

15%

3%

Year 5 2016-18 average

69.0

69.0

10.0

2.0

14%

3%

Year 7 2018

64

64

6

3

9%

5%

Year 7 2016-18 average

58.3

58.3

4.7

2.0

8%

3%

Data Source: Department's special extract from NAPLAN SA TAA data holdings, September 2018.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

7

2018 annual report to the community

School performance comment
John Hartley School was identified to be at the ‘Maintain Momentum’ Stage of Improvement indicating that whilst there are still
a proportion of students not demonstrating SEA there has been an improvement over time.
NAPLAN results showed reading improvement in both Years 3 and 5 however, a small decline of 4% in Year 7. There was
improvement in all year levels in Numeracy, the most significant being in Year 3 where there was a 24% improvement in the
percent of students achieving SEA.
NAPLAN school growth results show 60-70% of our students across year levels in middle or upper progress. The higher than
state %s for students in the low progress range will ensure our continual focus on quality intervention in Literacy and Numeracy
in 2019. Highlights were 22% of year 3 students and 15% of year 5 students achieving in the higher bands for reading.
NAPLAN mean scores show an increase in 10 out of the 15 aspects across all year levels.
2018 PAT results showed each year level within 40- nearly 80% range achieving SEA in both areas with the highest being 79%
Year 6 for PATM and 64% for Year 5 PATR. 50% of the Year 2 group who in 2017 were identified for Numeracy intervention
showed improvement in 2018 PATM.
Year 4-7 ATSI students continued to access Quicksmart Maths program. % of students showed positive growth. 27% of JP
ATSI achieved SEA for reading and 25.5% for Primary. Running record results showed .% receptions, .% yr 1s and .% yr 2s
reached SEA.
Intensive work with speech programs for receptions and early intervention in oral language will continue in 2019.
Writing results were our lowest for all year levels in over all aspects of the NAPLAN which has led us to identify writing
improvement as a priority in 2019.
Year 1 Phonics Screening Assessment indicated 19% students achieving 28 or higher. Decodable readers were introduced
across the early years. Targeted phonics, oral language and the development of reading comprehension skills will continue as
priorities in 2019.
School benchmarks for reading indicate that all year levels showed improvement from 2017, in 2018 more than 36% of
students in each year level achieving school benchmarks. The highest of these were Yr 2s with 55%. All year levels had
increased from 2017 with year 5s showing the highest increase of 27%. ATSI will continue to access intervention for reading.
Small group support has led to 36% of EALD students reading at benchmark.
All students were assessed using the SENA 1 and 2. An intensive Numeracy intervention program was provided for targeted
Year 2's. 33 students participated in 2 x30min sessions with a focus on numeral recognition and place value. Student progress
was assessed weekly and teaching programs adjusted accordingly. All 33 students made progress, however 20 students
progressed to the next stage of the program.
Our priorities for 2019 will include specific leadership for coordination of intervention and special education programs, research
based Literacy intervention programs coordinated across all year levels and Quicksmart for ATSI students will continue.
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Preschool attendance
Year

Term 1

Term 2

Term 3

Term 4

2015 centre

89.8%

85.2%

100.0%

89.6%

2016 centre

89.6%

88.4%

84.6%

88.8%

2017 centre

87.7%

88.0%

80.1%

87.9%

2018 centre

90.9%

84.6%

93.0%

82%

2015 state

92.3%

89.6%

87.7%

87.8%

2016 state

91.0%

88.9%

87.1%

87.4%

2017 state

90.4%

88.1%

85.7%

87.0%

2018 state

90.6%

88.2%

86.8%

Based on attendances recorded in the two week reference period each term. Data for eligible enrolments as described in the
Department's Enrolment policy. Attendance rates may differ to previous reporting with the transfer from calculations based on
deemed attendance to actual attendance using booked hours divided by attended hours.

School attendance
Year level

2015

2016

2017

2018

Reception

89.1%

86.8%

87.0%

87.8%

Year 1

84.0%

89.1%

88.3%

89.5%

Year 2

88.1%

87.1%

89.7%

86.8%

Year 3

88.7%

88.5%

84.3%

91.6%

Year 4

88.6%

84.0%

88.4%

84.5%

Year 5

87.3%

89.3%

86.5%

89.6%

Year 6

88.9%

86.1%

88.9%

84.6%

Year 7

86.7%

85.3%

86.3%

87.3%

Primary Other

89.5%

90.8%

85.0%

79.5%

Total

87.8%

87.2%

87.4%

87.5%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment
School staff continued to use clear and focused processes to increase attendance in 2018 including regular phone
calls after 2 days of absence, home visits, letters at various stages of non attendance, personal contact with
families, structured and informal meetings. With some families where chronic non attendance has been an issue
school staff have initiated welfare checks with SAPOL and referral to DfE attendance counsellor for support.
There has been a very small increase in our attendance compared with 2017. Across the school the data does
show some improvements in %s in most year levels. The highest of these was 7.3% increase in year 3.
A strong partnership between the Wellbeing Practitioner, our school Well Being Leader and the Aboriginal Inclusive
Officer has ensured a team approach to following up attendance issues. Our ACEO team also work one to one with
families where attendance is a chronic issue including home and family emotional and practical support. The
attendance of our ATSI students is generally very good.
Regular and full attendance is acknowledged and celebrated across the school.
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Preschool enrolment
Enrolment by Term
Year

Term 1

Term 2

Term 3

Term 4

2015

66

71

71

70

2016

68

68

70

72

2017

67

69

71

71

2018

72

76

74

75

Based on person counts in the two week reference period each term. Excludes pre-entry. Source: Preschool Data Collection, Data
Management and Information Systems.

Preschool enrolment comment
Streamlining of enrollment processes and procedures across the partnership continues to ensure that all 4 year old
children have access to a preschool education. As a result, the collaborative partnerships with other local
preschools resulted in all families securing a preschool place for 2019.

School behaviour management comment
4 staff members attended the Positive Education training. Explicit teaching of Character Strengths is promoted and
'lives' B-7. Constant review and address of all issues relating to bullying has seen a reduction in bullying incidents
recorded and dealt with by leadership this year.
Behaviour data showed a decrease in calls to front office and less than half suspensions in terms 2 and 4 than 1
and 3.
Strong partnerships with families to support many options to keep students positively engaged in school including part time and/or alternative timetable programs, SSO support, RAAP applications, counseling, playground
programs. All staff were trained in MAPA.
A major focus for 2019/2020 will be the Trauma Informed Practice from the Berry Street model.
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Client opinion summary
The leadership team spent time in 2018 reflecting on our work and seeking the opinion of staff, students and their
families to ensure we were meeting the needs of our community. Questions through the school newsletter, chats in
the carpark and informal and formal meetings are ways used to do this. In response to 2017 data a team of staff led
by the Wellbeing Leader focussed on increasing our student’s connectedness to school through events and
projects, student leadership programs and staff training in Positive Education and Managing Actual and Potential
Aggression.
The MDI Wellbeing Data for our year 4-7 students was extremely positive again this year. Particular highlights
included 65% of our students indicated high levels of wellbeing in relation to connectedness to school and
academic self concept. All year levels showed above 50% of students were happy at school and that they had an
adult at school that they could connect with. Increasing our school and student strategies and responses to verbal
bullying in particular will continue to be a focus for us in 2019 as this area does show up to 20% of students in each
year level indicating low well being. Continuing to work on increasing a positive sense of school climate for students
will also be essential. Staff will be drilling down into the student responses to questions asked about this. Staff
training in the Berry Street Trauma Informed Practice model will support this work and increase our range of
positive strategies to support students.
Work to develop a school vision began this year. Staff, students and families were invited in different forums to
respond to questions such as - What sort of school do we want? Students were also asked –‘How do I learn best in
this school?’ Responses were collated and strong themes of a supportive, caring environment and challenging and
interesting learning were evident and built into the vision for the school.
Whole school and/or special events such as Acquaintance Night, School Disco, Sports Day, Year 7 Graduation and
End of Year Concert day are extremely well attended by extended families. Feedback during these events has
been extremely positive with many parents commenting on the commitment and hard work of all staff, their
children's love of school and their teachers and the inclusive nature of the school.
Some parents and family members sought to give feedback and/or raise concerns via the Department Parent
Complaint line. These issues and concerns were generally about consequences given to students regarding
behaviour including verbal bullying, school processes and inter family conflict. School staff were generally able to
resolve these quickly and committed to following up any further issues.
Staff opinion continued to be actively sought through the Performance Development process, formal and structured
meetings with line managers, consultation through PAC, AEU and SSO meetings. Staff feedback regarding
professional learning sessions at Pupil Free Days and staff meetings, whole school events and changes to routines
and or processes is carefully considered by the Leadership team before implementation. 65% of staff completed
the Perspective survey and 75% of this group reported that the school always or frequently uses student feedback
to assess student learning. A focus for next year will be to increase staff participation in the survey and also staff
engagement in driving improvement.
Staff wellbeing and monitoring workload are ongoing topics for the Leadership team and PAC to address. The need
for supporting staff with dealing positively with complex and challenging behavioural needs of students will be
addressed in 2019 with whole staff training in the intensive Berry Street Trauma Informed Practice Model. A staff
group was established to begin work on the development of a Student Education Policy in response to feedback to
PAC along with a review of written reports. This work will continue in 2019.
In the Children's Centre our commitment to ensuring that the voices of families are heard remains a consistent part
of our practice. As part of surveys distributed to families during the orientation process it was ascertained that
email and text message were the two most preferred methods for communication. As a site, we are in the process
of exploring online applications to support our response to this. Overall families accessing the preschool program in
2018 were satisfied with the program with one parent expressing:
“I can’t thank the staff enough at John Hartley. They have helped my son adjust so well and I will forever be
thankful”.
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Intended destination from preschool
Feeder Schools (Site number - Name)

2016

2017

2018

0255 - Angle Vale Primary School

0.0%

0.0%

1.0%

0455 - Virginia Primary School

0.0%

0.0%

1.0%

0987 - Mawson Lakes School

0.0%

1.0%

0.0%

1482 - Munno Para Primary School

0.0%

0.0%

2.0%

1854 - Blakeview Primary School

0.0%

0.0%

1.0%

1876 - Hewett Primary School

4.0%

0.0%

0.0%

1901 - John Hartley School (B-7)

91.0%

94.0%

86.0%

8033 - St Columba College

0.0%

0.0%

5.0%

8165 - Trinity College Blakeview School

2.0%

1.0%

0.0%

8202 - Trinity College Gawler River School

0.0%

1.0%

0.0%

8235 - St Brigid's Catholic Primary School

0.0%

0.0%

1.0%

8423 - Hope Christian College

2.0%

0.0%

0.0%

Total

100%

100%

100%

NOTE: The data is based on person counts in the two week reference period each term and excludes pre-entry. Also,
please note due to rounding, the total may not add up to 100%.
Source: Preschool Data Collection, Data Management and Information Systems.

Intended destination from school
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

19

11.8%

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

14

8.7%

Transfer to SA Govt School

126

78.3%

Unknown

2

1.2%

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2018.
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Destination comment
There are currently 62 of our preschool children transitioning to Reception at John Hartley School in 2019. Ten
children are attending other government schools or independent schools. Two children will be continuing at our
preschool as part of 3 year old entry. One of the 7 children enrolled in the Speech and Language Program is enrolled
to attend Reception at John Hartley.

Relevant history screening
Strong, clear processes are in place to ensure that all staff, volunteers and third party providers have the relevant
screening and training required for their work with children at our school. Key staff including the Business Manager,
Principal and some leadership staff have designated responsibilities regarding screenings. The HR portal is regularly
checked and updated to ensure compliance with Department for Education requirements regarding certificates and
training across the school site and the Children's Centre. Prompt action is taken when necessary to ensure all
screenings are updated.
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Teacher qualifications and workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

98

Post Graduate Qualifications

10

Data Source: Department's HR Management Reporting System, extracted Term 3 2018.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

School workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

48.8

1.9

24.6

0

55

2

36

Full-Time Equivalents
Persons

Data Source: Department's HR Management Reporting System, extracted Term 3 2018.

Financial Statement
Funding Source

Amount

Grants: State

$27423.50

Grants: Commonwealth

$42,000.00

Parent Contributions

$167040.57

Fund Raising

$20952.48

Other

$6149.35

2018 Preschool annual report: Improved outcomes funding
Improved outcomes category
(where applicable to the site)

Briefly describe how the 2018 funding was used to improve the relevant department's standard of educational
achievement outcomes (where applicable):*

Outcomes achieved or progress towards these
outcomes:

Targeted staff professional development in literacy and Numeracy Indicators.

Building educator capacity in documenting
and assessing learning

Emergency financial assistance. Purchase of resources and equipment for programs, services and
groups.

Crisis support and provision of responsive
programs and services for children and
families (at no cost)

Providing 1:1 and small group intervention with SSOs skilled in the area of speech and language
development

Improved speech and language skills
resulting in children independently
accessing the curriculum

N/A

N/A

Improved outcomes for numeracy and literacy

Improved ECD and parenting outcomes
(children's centres only)

Improved outcomes for children with disabilities

Improved outcomes for non-English speaking
children who received bilingual support

* The department's standard of educational achievement is defined as children and young people progressing and achieving at or above their appropriate year level.

2018 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Tier 2 category (where applicable
to the site)

Briefly describe how the 2018 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and Identified students were supported with small group or individual work with teachers
and SSOs in classes and the yard.
engagement

Participation in classroom and learning
time increased over the year.

Improved outcomes for students with
an additional language or dialect

Identified students were supported in small groups by the EALD teacher with specific
focus on comprehension and reading skills.

All students showed improvement in
literacy assessments at the end of the
year.

Improved outcomes for students with
disabilities

All identified students participated in small group or 1:1 work with special education
teachers and SSOs with a focus on NEP goals.

All students showed movement
towards identified goals as described
in NEPs.

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Students with learning difficulties
grant

APAS funding has been used to address student needs in numeracy and reading.
Individual and small group work has been used.

All students have shown improvement
in both quick smart scores and PAT R.

Teachers have continued to implement the Australian Curriculum with focus work on
moderation and assessment this year.

Australian Curriculum
Aboriginal languages programs
initiatives

N/A

Better schools funding

The funding has been used to support our disadvantaged students with programs to lift All students on these programs made
their literacy and numeracy outcomes.
progress towards their goals.

Specialist school reporting (as
required)

N/A

N/A

Improved outcomes for gifted students N/A

N/A

Primary school counsellor (if
applicable)

Increase in the general engagement of
identified students.

The Primary School Counselor has worked with identified students to increase their
participation in classroom and yard and general wellbeing. A range of proactive
programs have been implemented to compliment this work.

N/A

